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How this activity supports learning

Students benefit from knowing what they have 
done well and how they can improve. This activity is 
designed to:

  reward students for what they are doing well in a 
specific area of their learning 

  give them focused feedback on what they can do 
to improve their performance. 

Classroom instructions

Use this activity when students have completed a task. 
For each student prepare the preferred sheet: Two stars 
and a wish or Medals and missions. Fill in the points under 
the heading ‘What were we trying to learn?’ Then write 
comments on what the student did well next to the stars/
medals, and write specific tips for improvement in the 
wish/mission box. Hand the sheets out to the students.

Variations

It is worth keeping a separate record of students’ 
wishes/missions so that you can reward their successful 
completion with stars/medals in later lessons. 

Once you have done this activity a few times, you can 
also involve learners more by asking them to make their 
own suggestions for improvements so they can take more 
responsibility for their progress.

For more on giving positive 
feedback, see page 20 of 
Effective feedback:  
www.oup.com/elt/expert

Positive feedback
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Two stars and a wish

Name:   Date:  

Task:  

What were we trying to learn?

Name:   Date:  

Task:  

What were we trying to learn?

Stars Stars

Wish Wish


Two stars and a wish
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Medals and missions 

Name:   Date:  

Task:  

What were we trying to learn?  

Name:   Date:  

Task:  

What were we trying to learn?  

Medals Medals

   
 
  

   
 
  

Mission Mission

  

 

  

  

 

  

  

  

  

  

  

  



Medals and missions
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Learning through questions

• Put students into pairs and give them each an 
activity sheet. It’s important that each student has 
an individual copy so they can keep it as a record. 

• Ask students to fill in the points under the heading 
‘What are we trying to learn?’

• In pairs, students choose one point that they want 
to ask a question about in order to improve their 
learning, and they write that question.

• Have them discuss their questions and the 
relevant advice, either in pairs, or as a whole class.

• Ask students to write down one or two pieces of 
advice which they found useful and will try to 
follow in future.

As a follow-up, students can comment on how helpful 
they found the advice.

The next step is to encourage students to ask 
questions in class without the activity sheet so that it 
becomes part of everyday classroom interaction.

Variations

If necessary, support students by putting a list of Wh- 
question words on the board.

Once you have done this activity for the first time 
students can replicate the activity in their notebook; 
this is a good way for them to keep a record for future 
reference. 

Classroom instructions

Use this activity before doing a task in class but after 
you have established the learning aims of the task. 

© Oxford University Press

Medals and Missions

Example

Learning through questions 

What are we trying to learn?
finding details and facts in a text
skimming a text quickly

Advice:
Circle all the numbers and
names as you read for the
first time.

My question:
How can I find facts quickly?

How this activity supports learning

Students can find it challenging to ask questions 
about their learning. This activity allows students to 
formulate questions with a partner, which gives them 
thinking time and reassurance, and it is a good way 
for you to check their understanding. Students can 
start by considering only one question; gradually 
they will become more confident and you can then 
ask them to think of more questions, working in pairs 
or on their own.

For more on encouraging 
learners to ask questions, see 
page 14 of Effective feedback:  
www.oup.com/elt/expert
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Learning through questionsLearning through questions

What are we trying to learn?

Advice:

My question:

What are we trying to learn?

Advice:

My question:
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Classroom instructions

BEFORE

1 Decide which classroom task you are going to use this 
activity with, and hand out the activity sheets.

2 Go through the instructions for the task and ask 
students to write them in the first column: ‘What do I 
have to do?’

3 Discuss the learning aims of the task with the students, 
and ask them to write them in the second column:  
‘What am I trying to learn?’

Now do the classroom task with the students. 

AFTER

4 When the task is completed, ask the students to discuss 
the questions in the remaining three columns, working 
in pairs or small groups. 

5 Ask students to fill in those three columns; as a class, 
discuss some of the points they have written.

Variations

• As an easier option, hand out the activity sheets with 
the BEFORE section already filled in.

• To give the students more time to reflect, consider 
doing the AFTER section in the next lesson. 

Linking tasks with learning
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Example

Linking tasks with learning

What do I have to do? What am I trying to learn?

Read the text and 
find three ways 
we can help the 
environment. 

Reading for the 
main ideas

Then underline 
eight collocations 
for environment 
vocabulary.

Understanding 
collocations in 
context

Was I 
successful? How did the task help? What problems did I have?

Mainly 
yes

It just said three 
ideas. It didn’t 
ask for opinions 
or other details. 
The ideas were in 
order.

Not enough time 
– need to read 
faster! I spent 
too long worrying 
about unknown 
words and didn’t 
focus on the task!

Yes The text had lots 
of collocations, 
which were in 
sentences so I 
could understand 
the meaning.

BEFORE AFTER

How this activity supports learning

It is vital that students understand the purpose of 
learning activities and how these will improve their 
knowledge or performance. Students will only be 
able to understand and act on feedback if they fully 
understand what they are trying to achieve. This 
activity encourages them to analyse what they are 
learning and reflect on how they are learning.

The activity is suitable for older students.

For more on helping students 
understand what they are 
learning, see page 15 of 
Effective feedback:
www.oup.com/elt/expert
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Linking tasks with learning

What do I have to do? What am I trying to learn?
Was I  
successful?

How did the task help? What problems did I have?

BEFORE AFTER
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Stepping stones

Classroom instructions

Use this after completing an activity with your class.

A Preparing the stepping stones

• Hand out the stepping stones activity sheet, and elicit 
the learning aims. Ask students to add these under the 
heading ‘What were we trying to learn?’

• Discuss with the class your general feedback on how 
they performed, and agree on the main improvement 
point with them. Students add this under ‘Feedback’. 

• Elicit two or three ideas for achieving their 
improvement point and ask students to write these in 
the first few stepping stones.

• Ask students to each add one or two ideas of their own 
to the remaining stepping stones. 

• Ask students to work in pairs or small groups to choose 
any three ideas to help them improve and draw a line 
linking the stones they have chosen in a path over the 
river. Tell them they are going to do this work over a 
period of one or two weeks. 

B Reflecting on the stepping stones

After one or two weeks, have the students reflect on which 
stepping stone idea worked best for them in a whole-class 
discussion. 

Variations

• For younger students you could reduce the number of 
stepping stones used, e.g. two from you and one for 
their own idea.

• You may want to encourage younger students to 
illustrate their worksheets. 

How this activity supports learning

Students learn more effectively when they take 
responsibility for their own learning. This activity 
encourages students to engage with the feedback 
process and make decisions for themselves about 
how to improve their language knowledge or 
performance. It encourages them to reflect on which 
techniques or strategies work best for them, and to 
adjust their approaches to learning in the future. 

For more on helping 
students move forward, 
see page 23 of Effective 
feedback:  
www.oup.com/elt/expert
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Example

Stepping stones

Feedback: 

Need to remember and use a wider 

range of paraphrases for basic

vocabulary

Practise thinking of 

paraphrases for new 

words with a classmate

Read a text about  

the topic, circle similar 

words, write down new 

vocabulary

Watch YouTube videos 

on my key topic and 

write down words that 

go together

Using a thesaurus, write 

paraphrases for key 

topic words. 

Write down 

collocations in two 

columns and test 

myself covering one 

column

What were we trying to learn?

1 Using paraphrases in writing

2 Vocabulary chunks/collocations
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What were we trying to learn?

1Stepping stones

Feedback: 



Instructions

Effective feedback: The key to successful assessment for learning

© Oxford University PressPRINTABLE

Using success criteria to give feedback

Classroom Instructions

This activity can be done before or after the class complete 
a writing task. 

Add the writing task to the task box in the activity sheet, 
and list the success criteria underneath it. Then create 
three short sample texts in response to the writing task. 
To save time you could also use anonymous examples 
from writing tasks done by previous students. Add these 
samples to the activity sheet.

• Hand out the activity sheets and talk through the 
success criteria with the class. 

• Have students discuss the samples and make notes in 
pairs or groups. 

• Ask students to put the samples in order of strongest to 
weakest. 

• Give students time to discuss their reasons in pairs. 
Then discuss the ideas with the class.

• Based on this discussion, ask students to add notes on 
each sample. 

Variations

• You may wish to support students’ analysis of the 
samples by discussing features with them. In the 
example below these might be: 
– Why is the word count important?
– How do they decide what the necessary 

information is?
– What kind of mistakes might be important/not 

important?

• For speaking tasks, record short monologues (e.g. 
on your phone). You will probably need to play the 
examples two or three times to give students time to 
consider the points and make notes.

How this activity supports learning

Asking students to evaluate a piece of work using 
success criteria is a good way of helping them give 
each other objective feedback. This is a key stepping 
stone on the way to peer-assessment. Success criteria 
are descriptions of what students need to produce in 
order to achieve learning aims. This activity shows 
students how to give feedback in a non-threatening 
context, starting with anonymous examples of 
writing or speaking that they assess against success 
criteria. 

When they are comfortable using success criteria 
with anonymous examples, they will be able to do 
peer-assessment activities such as giving each other 
feedback, without feeling nervous about potentially 
upsetting their classmates. Doing the activity also 
provides a model to aim for. 

For more detailed 
information on using 
success criteria, see page 16 
of Effective feedback: 
www.oup.com/elt/expert
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Using success criteria to give feedback
Ta

sk

Hi there!

I’m having a birthday party on Saturday at my house. It’s for Pat. We’re going to start at 6pm. I hope you 
can come. If you can come, can you bring some small cakes, please? Let me know as soon as you can!

Sam 

Write a reply to Sam. Use about 30 words.

What are our success criteria (SC)?

SC1  
 good organization 

 
 SC2  

 gives necessary 

 information to reader 
 SC3  

 accurate vocabulary 

 and grammar 

Read/Listen to the samples. Make notes about each sample using the criteria.

Samples

Sa
m

pl
e 

A

Hi! Thanks for your invitation. What a great idea! 
I can come to the party – and I can take cakes. 
What to wear? See you then! Eli

N
ot

es

SC1  good

SC2  good

SC3  one mistake (take/bring)

Sa
m

pl
e 

B

Thanks. Yes, I can come. See you then.  Beata

N
ot

es

SC1  not enough to say

SC2  too little

SC3  accurate but short

Sa
m

pl
e 

C

Hey, thanks! That was really nice of you to send 
an invitation. What a grate idea! I’ll check with my 
parents – maybe they won’t let me go out. See you 
soon! Tomohiro

N
ot

es

SC1  OK

SC2  doesn’t answer

SC3  one mistake (grate/great)

Make notes about each sample. Which was best/worst and why? 

Sample A is best because Sam knows Eli can come to the party and bring cakes. The mistake is not confusing. 

Sample B does not write about 30 words and is too short. It looks rude. Does not answer about cakes. 

Sample C is polite but does not answer task – does not let Sam know if he can definitely come to the party. 
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Using success criteria to give feedback
Ta

sk

What are our success criteria (SC)?

SC1  
 

 
 SC2  

 

 
 SC3  

 

 

Read/Listen to the samples. Make notes about each sample using the criteria.

Samples

Sa
m

pl
e 

A

N
ot

es

SC1

SC2

SC3

Sa
m

pl
e 

B

N
ot

es

SC1

SC2

SC3

Sa
m

pl
e 

C

N
ot

es

SC1

SC2

SC3

Make notes about each sample. Which was best/worst and why? 




